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	 	 	 Teaching Philosophy  
 
Over the last eight years, I have had the opportunity to teach courses in 

communication, composition and women and gender studies fields. As a professor, I 
want my students to be able to critically engage with the rhetorical and cultural 
implications of texts, practice the dimensions of academic writing and to be self critical 
in their analysis and engagement with texts. I use pop culture, classroom discussion and 
process based assignments to have an extended conversation and encourage students to 
think through how culture informs the ways literacy is acquired and practiced. I believe 
that barriers between the work that we do in the academy and our outside knowledges 
have to be regularly thought through and deconstructed in order to make curriculum 
useful for students.  
 One of the things that make teaching a challenge is when students do not see 
value in what they are learning in the classroom. While I cannot make students care I can 
at least demonstrate the ways in which academic theory is applicable in and outside of the 
classroom. My pedagogy is informed by composition scholars, such as Adam Banks and 
Eric Pritchard who see literacy as potentially liberatory and sees the professor as playing 
an important role in facilitating this process. Pop culture provides an unlimited amount of 
texts that can be used to help students critically engage with literacy. Every session, I 
start the class with a text to open the discussion about the session’s content. For example 
this semester in my introduction to women and gender studies course, we discussed 
intersectionality and gender as socially constructed. I brought in clips from the 
documentary Paris Is Burning, where the ballroom performers discuss how racial and 
gender oppression informed how they saw themselves and their future. Through these 
narratives, my students we able to critically engage with and discuss how gender is 
performed and policed in our culture in conversation with race and sexuality. Other texts 
such Keeping Up with the Kardashians, the Presidential Debates and Kanye West’s 
music video “Fade” have helped my students and I think through questions of genre, 
exigency, audience and power.  

Another way that I help students see the value of course content is through 
creating assignments that build upon one another and provide skills that translate outside 
of the classroom. My public speaking, academic research and women and gender studies 
course have all been structured around critical engagement through discourse and 
academic writing as a process. The semester start with students reading and discussing 
works that aim to decenter the students and think through their understandings of 
constructs, such as ability, class or sexuality. They analyze the course readings and then 
move to doing similar analysis of texts they pick themselves. After placing these texts 
within larger academic and cultural conversations, they learn the moves to make an 
argument about how the text function. Lastly by the end of the semester, the students 
learn how to translate their argument into the form that they feel is the most rhetorically 
effective like a collage, poem, social media campaign or video. Throughout the semester, 
the students critically think through texts and practice manipulating the rhetorical 
dimensions of a text to cater multiple audiences which students can see value in outside 
of the classroom. 
 In my teaching outside of the academy, I have found many similarities between 
the needs and desires of my students. I teach art classes and workshops in the larger 
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Syracuse community. With the Black Man Can Institute and the Writing Our Lives 
program, I have taught bricolage workshops and facilitated discussions with the youth of 
Syracuse. Through these sessions, many others and I have created spaces for youth to 
critically engage with the world and create beauty. On a Saturday morning, similar to my 
undergraduate students, the youth I work with are often initially ambivalent to being in 
attendance. For this reason, I do not put pressure on them to create or discuss one thing in 
particular. I offer a plan, in which they often agree. I teach them a craft like bricolage or 
offer a topic like police brutality where I give some background, materials and 
contemporary examples. Then I allow them to engage with the topic on their terms. In the 
case of the bricolage session, my workshop was one of the few places where the young 
people got the opportunity and the materials to create something beautiful on their own 
terms without being graded. After we each finished our pieces, we put them all together, 
circled around them and discussed what we saw. By doing this, they have the opportunity 
to create and engage with their art in a larger conversation. I do not see the work that I do 
outside of the academy as separate from the work I do in the academy. My investment in 
my students’ critical thinking and liberation is the common thread that unites all my 
teaching. I see myself as merely a guide to help students find and use their voices. 


